Keywords: professional organisations, translation briefs, tiered quality models, standards, selfassessment. DOI: 10.17516/1997DOI: 10.17516/ -1370DOI: 10.17516/ -2015DOI: 10.17516/ -8-12-2908DOI: 10.17516/ -2919 Research area: translator training.
Introduction
The UK consumer magazine Which? claims that it offers thousands of impartial (sic) product reviews, which cover both products and services so that consumers can make the best purchase decisions to suit their needs. The magazine is popular and apparently has over one million subscribers. Its reviews are considered reliable, as they are based on the outcome of tests. In this article I will review current quality standards and norms in the translation industry and propose different ways in which standards can be applied to benefit both translators (and LSPs) and their clients. Part of this clarity will depend on the role played by multiple stakeholders, i.e. translator trainers, professional organisations, professional and amateur translators, in achieving, accepting and maintaining a variety of standards appropriate to individual bodies and circumstances or requirements.
Perceived translation quality
The internet displays many positive qualifiers of translation quality: 'superior', 'expert', 'professional', 'accurate', or Translation 'quality' enhanced by MT is described in the advert as follows: MT can be used for texts in which high quality is not necessary, for instance when industry and business use MT as a quick way to acquire gist translations. The implication here is that 'quality' is not and need not be generic or standard, but that it can be variable and can conform to the purpose of the translation. MT can have enhancing qualities depending on its function: the agent can use it to check idiomatic accuracy, and the translator can use it as an additional dictionary, e.g. as a plugin in a translation memory programme, where it may give excellent up-to-date suggestions. In this capacity, MT is used as a tool and the translator remains responsible for translation quality. It is not uncommon for clients to reject a translation as 'a Google Translate' (GT) by which they mean that they do not approve of the quality. Clients are not always capable of producing evidence if they are unfamiliar with target or source language, and therefore rely on third party comments. In such cases translators may be asked to prove the originality and quality of the perceived 'Google Translate'. However, GT can also be used to check the accuracy of translated work. It allows LSPs to check if anything is missing from the translation, although they have to rely on the translator for grammar and style.
'Quality' becomes an unhelpful concept when the client cannot provide details of assumed inferior quality, or when the LSP cannot guarantee a complete 'quality check'. Maybe the term should be replaced by another concept or model with more specificity, so that a translation can be requested and delivered according to agreed benchmarks, criteria, levels or thresholds In its journal, CIOL lacks specificity and does not necessarily mention the standards which are set out in the articles of the organisation. • Please translate all text that appears in the main slides and the speaker notes panel.
• Please translate the 'Section' headings that appear in the slide thumbnails panel.
• Please do not translate words that are brand names or product names.
• Where possible, please try not to adjust the width, height or position of the text boxes.
If the translated text doesn't fit then please reduce the size of the text.
• If your language does not display properly If existing standards cannot be applied, it has been suggested that we change the way in which we apply standards, or adopt different models. Lommel (2013:227-8) Even if peer revision takes place, students are ultimately responsible for their final translation. Brown et al. (1997:178) argue that the students' selfassessment skills can enhance their development of professional competence, which should be one of the main objectives within translator training.
In addition, computer-assisted translation tools can support the learning process. They provide major revision possibilities and therefore should assist self-assessment. If the students use them (well), the tools should contribute towards wellrevised and high-standard translations.
The encouragement of self-assessment will present translator trainers with a pedagogical challenge. Firstly, the root cause of the students' initial reluctance to carry out thorough selfassessment needs to be understood. Avoidance might lie in a poor understanding of the applied teaching method, unfamiliarity with self-reflective learning practices, or poor intrinsic motivation.
Secondly, regardless of the students' educational backgrounds and difference in learning styles, trainers will need to implement motivational strategies to enhance self-assessment during the entire process. Students need to be taught and
shown not only what to learn and how to learn, but also to be aware of the significance of translation skills which include self-assessment. Thirdly, translator trainers need to show students the benefits and importance of continued professional development (CPD). Student translators as well as practising translators need to become independent learners.
The assessment challenge also affects the translator trainer. Apparently, teachers know how they themselves learn, but do not necessarily consider how their students learn, or if the way they teach will enable learning to happen (Fry et al. 2005:9) . This point of view is endorsed by Brown et al. (1997) who include assessment as a skill that needs to be learnt: if student and teacher are to share the objectives of assessment, the teacher will have to explain the objectives clearly and repeatedly. Strong teaching skills are required in order to achieve a successful participation of students in collaborative e-learning environments (Garrison 2003:102) , such as webinars, which will undoubtedly be a substantial contributor to potential CPD. The pedagogical challenge to overcome negative attitudes to self-assessment ('it is the teacher's responsibility, not mine'), as well as the impact of diverse educational backgrounds, can be managed by designing strong teaching strategies and the enhancement of the students' reflective learning. Good pedagogy could foster critical thinking through various forms of collaborative work. Self-assessment and collaboration are fundamental to the practice of the practising translator, and translation students should master both before they enter the profession.
Assessment in education and evaluation in the translation industry
The client's assessment of a translation will not be quite the same as a translator trainer's assessment of a student translator's translation. either rare or negative, it should be given a higher profile during training. The teacher's aim should be to teach students to revise more effectively and focus on their competence (Fraser 2010:59) .
In a longitudinal study of student translators and practising translators (Hansen 2013:49-64) it was demonstrated that whereas cognitive processes seem to be set early on and are part of the translator's personal make-up, translation styles establish themselves over a period of five to six years. Initially, students tend to focus on solving problems in the source language, rather than on style and text type adequacy (Fraser 2010:59) . 
